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The prime purpose of this study is to elucidate the awareness level of 
citizenship of 8 th year students. That was why the answer of the question 
“what is the level of citizenship consciousness of the 8 th year students” 
was sought. The study was designed according to the descriptive survey 
method with the use of a scale with 7 open ended questions developed by 
the authors. The scale was applied to a total of 1 178 8 th year students in 
12 different cities in 2012-2013 academic year. The data obtained were 
subjected to descriptive analyses. The results revealed that the citizenship 
awareness of the 8 th year students was medium and more than half of the 
students were oblivious about what their legal and constitutional rights 
were. It was determined that the students were not able to explain the 
human rights based on the underlying reasons. Most of the participants 
did not have sufficient knowledge about democracy and perceived it as 
general elections. It was also observed that they lacked the knowledge on 
the adverse behaviors in human communications and described a good 
citizen as the person who pays taxes, does military service, votes, and is 
honest and benevolent. 
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Introduction 

Individuals are the smallest unit of societies. Individuals come together to form 
families, and families come together to form societies. In this context, the stronger and 
healthier the individuals are, the more powerful the society is. The power of an individual 
stems from the fact that he/she is the prime element of the society. The individual as a social 
element is not only an entity sharing the output of the society, but he/she is a power who 
contributes to the social production. Thus an individual produces and takes his/her share from 
the output (Yilmaz, 2002). 

The conversion of the individuals into societies requires an adaptation period. In this context, 
individuals do not necessarily think or act similarly but they acquire and adsorb the common 
values of the society (Kincal, 2012). The socialization would only be meaningful if the 
humans become cognizant of their skills and virtues, develop and put them at the service of 
the society and the humanity (Giddens, 2009). Education is the most important factor which 
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enables the individuals to take part in the society in a position compatible with their skills and 
virtues. 

Particularly, the children who start primary school begin to learn social rules, rights, and 
freedoms, bating their egos and establishing communication with each other. In other words, 
they learn there how to comply with social rules. Therefore, the school is an important 
institution which tries to furnish the students with the knowledge, skills, and values expected 
from good citizens (Bozkurt, 2013). 

However, the school functions as a bridge between the family medium and bigger social 
institutions. Apart from acquiring diversified skills and virtues, the children recognize the new 
friend and other regulators in the school rather than their own families. There, they also 
encounter different modes of behaviors, customs, and traditions for the first time in their lives. 
The students become used to the behaviors and reactions of their friends, teachers and 
administrators and begin to learn the social texture that exists among them. The virtues gained 
there form a sub-structure for their future life (Ergiin, 1994). Therefore, the education of the 
people is of utmost importance since it creates the platform to become a good citizen and 
person. 

The most basic form of citizenship is being the member of a country, state or a similar 
political institution. Although the definition is simple, it has a very complicated structure. In 
order to clarify the concept, we must first define what the society or the community is and its 
uses, the rights emerged from being a member of it, and the responsibilities it imposes upon 
us (Halstead and Pike, 2006). 

According to McCovan (2009), the term of citizenship has two different meanings. The first 
one defines the official status of a person; e.g. “I am Turkish”, “I am British” or “I have dual 
citizenship”. The second one quotes the official duties and responsibilities of a person. For 
instance, the participation in political life is regarded as an effective citizenship, and being 
indifferent to the violations of human rights is seen as ineffective citizenship. 

Citizenship is a multi-dimensional and complicated concept which includes legal, cultural, 
social, and political factors and covers social bindings, identities, rights, and responsibilities. 
In its classical description, the citizenship indicates the balance between the rights and 
responsibilities of citizens and social integration (Ichilov, 1998). In another description, the 
citizenship is said to be composed by four dimensions: namely status, identity, virtues of 
citizenship, and political participation. The status is related to the affiliation of a political 
organization. The identity refers to the loyalty and belonging to a political association. The 
virtues of the citizenship mean the compliance to the social rules and displaying the attitudes 
and behaviors expected from good citizens. Finally, the political participation is the 
participation to civil and political life (Schugurensky, 2010). 

The social, economic, cultural, and political structures of the developed countries are largely 
determined by the schools. While the schools are effected by the social changes and 
developments, they are also the sites where these changes are initiated. In other words, the 
schools both start and are effected by all these changes (Ye§il, 2002). 

The basic educational institutes, in other words schools, are expected to furnish the people 
with the virtues and the responsibilities of good citizen and promote the relations between the 
people. The social studies course has an important responsibility in the realization of all these 
goals (Ragan and McAulay, 1964). This is due to the fact that social studies sources are 
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directly related to the training of good citizens. 

There are many topics in socials studies course emphasizing the importance of being a good 
citizen. (Barth, Barr and Shermis, 1977; Doganay, 2004; NCSS, 2014; Savage and 
Armstrong, 2000; Ross, 2006). This is due to the fact that the social studies concept first 
appeared in America in order to bring up good citizens. The course is entirely related to 
furnishing the students with the consciousness of being good citizens. The first stage of this 
course is the information stage. The students are first taught what the human rights are, and 
they apply these in their personal lives. 

The goal of the study 

The goal of this study was to elucidate the knowledge and awareness level of 8 th year 
student in the context of the citizenship concept. Every country thrives for training good 
citizens for the continuation of their existence. The social studies course serves for this very 
purpose. This study is important as regards to the determination of the quality of the 
information acquired by the students in this course and whether this course serves the purpose 
which it was originally designed for. 

In democratic societies, the citizens are expected to access the knowledge and use it 
appropriately (Barth and Dcmirtas, 1997). The quality of knowledge related to citizenship and 
human rights, the features of good citizens, their rights and freedoms, and the place of 
democracy in human life are of utmost importance. Any misinformation or misconception 
may result in the emergence of undesired behaviors in the society. That is why the quality of 
the knowledge acquired by the students is of paramount importance. Therefore, determining 
how much social studies course, the direct aim of which is to educate good citizens in Turkey, 
serves for this purpose will contribute to future program/content studies. 

Method 


The research model 

Due to the fact that this study aims to find out the level of knowledge the students 
possess in the context of citizenship consciousness as a part of the social studies course in 
Turkey, it was preferred to use descriptive survey model which would state the research aim 
in the best possible way. This study was carried out by the use of the descriptive survey 
research model. The survey models are generally based upon the description of a phenomenon 
in the past or present without any modification (Karasar, 2013). 

Working group 

The participants of the this search were constituted by a total of 1178 eighth year 
students, 586 female and 592 male, selected by the maximum diversity sampling method. The 
sampling method which is based upon maximum diversity does not create diversity to make 
generalizations but tries to establish similarities between the diversified situations and 
elucidate the different dimensions of the problem. (Yildirim and Simsck, 2008). 

The regional structure of Turkey determined by TSI (Turkish Statistical Institute) and 1st 
level of this structure were used in sampling based upon the maximum diversity. In the first 
level, Turkey is separated into 12 regions as Istanbul, West Marmara, Aegean, East Marmara, 
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West Anatolia, Mediterranean, Central Anatolia, West Black Sea, East Anatolia, North East 
Anatolia, Middle East Anatolia, and South East Anatolia. In the second level, there are 26 
regions, and in the third level, there are 81 provinces (TSI, 2014). 

Then the sampling studies based on the prioritized regions were carried out by the use of 
NUTS 1 (Nomenclature of Territorial Units for Statistics). There was one province chosen 
from each region by taking the transportability, economics, and easy application into account. 
The provinces chosen for sampling were as follows: Istanbul, Canakkalc, Mugla, Eskischir, 
Ankara, Kahramanmaras, Kayseri, Zonguldak, Samsun, Trabzon, Erzurum, Malatya, 
Gaziantep. 


Table 1. The distribution of the participants according to provinces 


No 

Regions (Nuts 1/12 Region) 

Province 

F 

% 

1 

Istanbul 

Istanbul 

104 

8.8 

2 

West Marmara 

Canakkalc 

104 

8.8 

3 

Aegean 

Mugla 

97 

8.2 

4 

East Marmara 

Eski§ehir 

84 

7.1 

5 

West Anatolia 

Ankara 

102 

8.7 

6 

Mediterranean 

Antalya 

91 

7.7 

7 

Central Anatolia 

Kayseri 

90 

7.6 

8 

West Black Sea 

Samsun 

97 

8.2 

9 

East Black Sea 

Trabzon 

101 

8.6 

10 

Northwestern Anatolia 

Erzurum 

99 

8.4 

11 

Middle East Anatolia 

Malatya 

106 

9.0 

12 

North East Anatolia 

Gaziantep 

103 

8.7 

Total 



1178 

100 


Data collection tools 

There was an open ended scale with seven questions in the study in order to determine 
the level of 8 th year students’ knowledge about the citizenship concept. The reason to use 
open ended questions was the desire to carry out a more detailed investigation on the answers 
of the students in order to have a much accurate picture about the awareness levels of the 
participants. The students were asked to give their answers to these open ended questions in 
written format (Giiler, 2011). 

Expert opinion was consulted in order to gain validity and reliability in the research. The first 
stage of the development of the open ended questions was to present the gains in 6th and 7th 
years of the social studies course to 13 experts as a list for their opinions. The themes were 
formed by the use of the most repeated gains and values among the answers received. Then 
questions were prepared according to the topics of the themes, and the experts were consulted 
again. The experts were chosen among people with masters or PhDs on citizenship or human 
rights or from academic staff teaching these topics in universities. The field experts were 
asked to determine whether the questions were related to the citizenship, and the linguistic 
experts were asked to find any grammatical or comprehensive mistakes which would cause 
any misunderstandings. There were 7 field, 5 measurement and evaluation, and 5 linguistic 
experts contributed to the study. The scale evolved into its final form by taking all these 
opinions into consideration. 
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Data collection process 

After detecting provinces for the research, the schools from which data would be 
collected, were detected. Receipts of permissions taken from Ministry of Education were sent 
to these schools after making contact. 2 or 3 classes from each school have contributed to the 
research. Before collecting data, a directive was issued to the teachers who would implement 
the study, and they were requested to inform students about the research. 

Volunteering among students was sought while applying the scale tool. The aim of the study 
was explained briefly to the students, and it was stated that their sincere answers were 
important for the study. 

The analysis of the data 

The open ended questions were graded according to the pre-determined “Analytical 
Grading key” prepared by taking the experts’ opinions. The key contained the grading of the 
answers to the questions, important opinions, and sub-answers accordingly. The answer key 
thus obtained is known as the “grading key” or the “analytical grading key” (Turgut and 
Baykul, 2011). The analytical grading key was sent to two measurement and evaluation 
experts and two field experts, and it was given its final form according to their suggestions. 
The highest and lowest points scorable in this scale were 0 and 100, respectively. The authors 
randomly selected papers to be read by three experts, and the points given by the experts and 
the author were observed for consistency. The data obtained from the open ended questions 
were subjected to a descriptive analysis. During the analysis, the author received answers 
from 1240 participants. The question forms were roughly scanned before analysis, and 62 
scales were omitted due to being haphazardly-filled or unanswered. 

Findings 


Table 2. The descriptive data of the open ended questions 


N 

The lowest 

The highest 

X 

S 


grade 

grade 


1178 

10 

94 

48.43 

20.36 


Table 2 lists the descriptive data of the grades scored by the students in the open ended 
questions: the lowest and the highest grades were 10 and 94, respectively and the mean score 
was X =48.42. 

The answers given to the question 1 

a. What are the freedoms and rights you have now? 


Table 3. The answers given to the part (a) of question 1 


The grades obtained from Ql(a) 

f 

% 

0 (No answer or the wrong answer ) 

100 

8.5 

3 (Gave one example ) 

159 

13.5 

6 (Gave two examples ) 

255 

21.6 
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9 (Gave three or more examples) 

664 

56.4 


Total 

1178 

100.0 

seen 

Table 


3, 8.5% of the participants (n=100) have no idea about the rights and freedoms they have. 
13.5% (n=159) of the students gave only one example, 21.6 % (n=255) gave two examples, 
and 56.4 % (n=664) gave three or more examples related to their freedoms and the rights. 
The most popular examples given by the students were “the right to live”, “election and 
political rights”, “educational rights”, “travelling and settlement rights”. 


b. What can you say about the rights and freedoms you have? 


Table 4. 1. The answers given to the part (b) of Q1 


Table 
shows 
24 % 


The grades obtained from 
Q.l(b) 

F 

% 

0 (No answer or wrong answer) 

283 

24.0 

3 (Stating only the importance of 
it) 

432 

36.7 

7 (Explaining with examples) 

325 

27.6 

10 (evaluation with underlying 
reasons) 

138 

11.7 

Total 

1178 

100 


4 

that 


(n=283) of the students are not aware of the importance of the human rights, freedoms and 
responsibilities. 36.7 % (n=432) answered as “the human rights and responsibilities are 
important” without making any further explanation. 27.6 % (n=325) of the participants 
explained it with examples. Only 11.7 % (n=138) of the participants evaluated the importance 
of human rights and responsibilities with the underlying reasons and got the full marks. 

c. Can you give examples for the national and international documents which guarantee 
the human rights and freedoms? 


Table 5. The answers given to Ql(c) 


The grades obtained from 
Q.l(c) 

f 

% 

0 (No answers or wrong answer) 

588 

49.9 

3 (Gave one example ) 

301 

25.6 

6 (Gave two examples ) 

235 

19.9 

9 (Gave three examples ) 

54 

4.6 

Total 

1178 

100 


According to Table 5, 49.9 % of the students (n=588) failed to answer this question or gave 
the wrong answer. 25.6 % of them (n=301) gave one, 19.9 % (n=235) gave two, and 4.6 % of 
them (n=54) gave three examples. The most quoted examples were “children rights 
convention”, “human rights convention” and “the constitution”. 

Q2. What are the differences between the countries which are led by the kingdom and 
by democracy? 

Table 6. The answers given to Q2 
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The grades obtained from Q.2 

F 

% 

0 (No answers or wrong answer) 

155 

13.2 

4 ( Answered to only one type of 
administration correctly) 

166 

14.1 

8 (Answered to both types of 
administration correctly) 

659 

55.9 

12 (Explained and compared both 
types of administration) 

185 

15.7 

16 (Explained the superiorities of 
democracy by giving relevant 
reasons) 

13 

1.1 

Total 

1178 

100 


Table 6 shows that 13 % of the students (n=155) couldn’t answer the question correctly. 14.1 
% of them could only explain one type of administration correctly, 55.9 % of them explained 
and compared both, and 1,1 % of them both compared them and explained the superiority of 
democracy with relevant reasons. The students regarded the democracy and kingdom as the 
administration of people and one person, respectively. 


Q3. What do you think the behaviors which adversely effect the communication 
between people are? 

Table 7. The answers given to the Q3 


The grades obtained from Q.3 

F 

% 

seen 

'ToKIq 

0 (No answers or wrong answer) 

259 

22.0 

i aoie 

% of 

4 (Gave one example ) 

262 

22.2 


8 (Gave two examples) 

317 

26.9 


12 (Gave three examples) 

340 

28.9 


Total 

1178 

100 



students (n=259) failed to give the correct answer. 22.2 % (n=262) gave only one example, 
26.9 % (n=3 17) provided two examples, and 28.9 % (n=340) answered with three examples 
and got the full mark. Among the most popular answers given by the participants were “using 
an infonnal language, failure to establish empathy, shouting and swearing “. 


Q4. What would you say about the excessive use of natural resources? 

Table 8. The answers given to Q4 


The grades obtained from Q.3 

F 

% 

0 (No answers or wrong 
answer) 

269 

22.8 

3 (Just answered that they were 
harmful) 

496 

42.1 

7 (Gave some examples about 
its harms) 

330 

28.0 
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10 (Evaluated the dangers with 
examples ) 

83 

7.0 

Total 

1178 

100 


Table 8 indicates that 22.8 % of the participants (n=269) could not provide answers about the 
consequences of excessive use of natural resources. 42.1 % of them (n=496) merely stated 
that “the excessive use of natural resources is harmful” or “we must refrain from the 
excessive use of natural resources.” without giving any explanations. 28 % of the participants 
(n=330) gave examples for the excessive use of natural resources. Only 7 % (n=83) evaluated 
the consequences of the excessive use of natural resources with the possible damages it may 
cause on human lives. Amongst the answers about the excessive use of natural resources are 
“there will be nothing left to the future generations” and “if we unconsciously waste them 
today, we may not be able to replace them tomorrow 14 . 

Q5. Assume that you are invited to a penal entitled “ democracy and school ” as a 
speaker. What sort of examples would you give from your school when it was your 
turn to speak? 

Table 9. The answers given to the Q 5 


The grades obtained from Q.5 

F 

% 

0 (No answers or wrong answer) 

413 

35.1 

4 (Gave only one example) 

357 

30.3 

8 (Gave two examples) 

257 

21.8 

12 (Gave three examples ) 

151 

12.8 

Total 

1178 

100 


As seen in Table 9, 35.1 % of the students either gave a wrong answer or answered it as 
“there is no democracy in our school”. 30.3 % (n=357) gave one, 21.8 % (n=257) gave two, 
and 12.8 % (n=l 5 1 ) gave three examples. The most popular answers given by the students 
were the election of the school president for the students and the election of the classroom 
president. The answers indicate that most of the students perceive democracy as elections. A 
small portion of the students regarded democracy as the equality, the consideration of their 
opinion by the administrative staff, and being treated equally by teachers. 

Q6. Do you think that paying taxes is necessary? Would you explain it to us by giving 
relevant reasons? 


Table 10. The answers given to Q6 


The grades obtained from Q.3 

F 

% 

0 (No answers or wrong answer) 

192 

16.3 

3 (Said that it is just necessary) 

190 

16.1 

6 (Said that it is the duty of every 
citizen) 

165 

14.0 

7 (Emphasized its contribution the 
countries’ economy) 

396 

33.6 

10 (Said that it is the duty of every 
citizen and explained its 
contribution to the economy of the 
country with relevant examples) 

235 

19.9 
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The grades obtained from Q.3 

F 

% 

0 (No answers or wrong answer) 

192 

16.3 

3 (Said that it is just necessary) 

190 

16.1 

6 (Said that it is the duty of every 
citizen) 

165 

14.0 

7 (Emphasized its contribution the 
countries’ economy) 

396 

33.6 

10 (Said that it is the duty of every 
citizen and explained its 
contribution to the economy of the 
country with relevant examples) 

235 

19.9 

Total 

1178 

100 


As seen from Table 10, 16.3% of the students (n=192) either did not give any answer or stated 
that giving taxes was not necessary. 16.1% of them (n=190) simply stated that it was 
necessary without giving any reasons. 14% (n=165) emphasized that giving taxes is a duty 
incumbent upon every citizen, and 33.6% of them (n=396) emphasized its contribution to the 
economy of the country. 19.9% of them (n=235) both stated that it was a duty incumbent 
upon every citizen and explained its contribution to the economy of the country with relevant 
examples. 

Q7. Suppose your teacher asked you to describe a good citizen. What would you say 
about the virtues a good citizen should have? 

Table 11. The answers given to Q7 


The grades obtained from Q.6 

f 

% 

0 (No answers or wrong answer) 

220 

18.7 

3 (Gave only one example ) 

111 

9.4 

6 (Gave two examples ) 

225 

19.1 

9 (Gave three examples ) 

287 

24.4 

12 ( Gave four examples ) 

335 

28.4 

Total 

1178 

100 


Table 11 shows that 18.7% of the participants (n=220) did not answer the question, and 9.4% 
(n=lll) gave one example, 19.1% (n=225) gave two examples, 24.4% (n=287) gave three 
examples, and 28.4% (n=335) gave four examples. Among the popular answers were “giving 
taxes”, “casting votes”, “being honesty”, and “benevolence”. 

Discussion and Conclusion 

An open ended scale with seven questions was applied to the 8 th year students to 
measure their citizenship awareness and knowledge levels. The mean score of the participants 
was 48.43 out of 100. This result indicates that the overall citizenship awareness level of the 
students was average, and the detailed examination of the results revealed the fact that the 
citizenship awareness levels of the students were not adequate. The brief summary of the 
answers of the students to the open ended questions is given below: 

When we examine the answers given to the question “what are the freedoms and rights you 
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have now?” it is seen that 60.7% of the participants were not fully aware of the details. 
Sonmez, Kaymakci, and Merey (2010) reported that the pre-service teachers did not fully 
conceive the human rights and freedoms. 

Nearly half of the participants, 49.9% (n=588) failed to give any answers to the question “can 
you give examples to the national and international documents which guarantee the human 
rights and freedoms”. The most popular answers were “children rights’ convention”, “human 
rights convection” and “the constitution”. The percentage of “constitution” among these 
answers is lower than the others. The students must be taught the fact that the freedom and 
rights are first protected and guaranteed by the Turkish Republic and its constitution before 
anything else. 

The general evaluation of the first question related to the rights and freedoms showed that 
half of the participants were not aware of them, did not appreciate their values, and could not 
name any documents securing them. This indicates that the students did not acquire the gains 
of the course adequately, and the ones they acquired were not sufficient. The fact that the 
students lack the knowledge on the freedoms and the rights which form the very foundations 
of the citizenship may cause serious problems in the use of these rights and freedoms in their 
lives. Majority of the teachers stated that there are not enough subjects related to citizenship 
and human rights in textbook, in the study conducted by Ulger (2012). Moreover, guidebooks 
of teacher were evaluated to be insufficient on this issue. Besides, it is thought that student’s 
being insufficient about this subject is directly related to curriculum and applications in the 
class. 

The answers given to the question “what are the differences between a country which is led 
by the kingdom and a country which is led by democracy?” indicated that the most of the 
students simply though that the kingdom is the administration of the country by a single 
person while democracy was the power of the people. This shows that the students did not 
learn the terms related to democracy sufficiently and did not internalize them. Students 
expressed that there is not democracy in daily life, in the study conducted by Kiroglu (2013). 
Accordingly the results of studies are substantially similar to each other. 

The answers to the question “what do you think the behaviors which adversely affect the 
communication between people are” revealed the fact that nearly half of the students did not 
know the behaviors which adversely affect the communication between people. This is a 
serious problem as regard to the citizenship concept. It is because if we consider the fact that 
people live in communities and establish communication with their environment, the fact that 
people with weak communication skills are not a desired situation to have. Among the most 
popular answers given by the students were “using an unofficial language”, “failure to 
establish empathy”, and “shouting and swearing”. Celikkaya (2011) reported that the students 
partially acquired the communication skills which are quite compatible with the findings of 
this study. 

The answers given to the question “what would you say about the excessive use of natural 
resources” revealed that nearly one quarter of the participants has very little knowledge about 
the excessive use of our natural resources. The fact that the question was correctly answered 
by only 35% of the participants clearly shows that the students have not achieved this gain of 
the program. The most popular answers given to this question were “there will be nothing left 
to the future generations “or “if we unconsciously waste them today, we may not be able to 
replace them tomorrow 14 . Cel ik (2010) has reached to the result in his study that there is not 
enough implementations about environmental consciousness. However, the results stated by 
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Gomleksiz and Ciiro (2011) shows the opposite. They reported that the social studies course 
has a positive contribution to the adaptation of the positive attitudes towards nature by the 
primary school students. When the results are compared, they are seen to be important for 
applications at school to gain value. 

35.1% of the students either gave a wrong answer or answered it as “there is no democracy in 
our school” to the question “Assume that you are invited to a penal entitled democracy and 
school as a speaker. What sort of examples would you give from your school when it was 
your turn to speak?” The answers given to this question were generally related to the elections 
in the school. They frequently answered this question as the election of “the president or the 
vice president for the student council.” Starting from this point, it is clear that the opinions of 
the students were shaped largely by elections. The fact that nearly 65% of the students has 
very little knowledge about the democracy can be attributed to two reasons. The first reason is 
that it is actually the case that the school does not have any democratic activities in the school, 
and the second one is that the students lack the knowledge on what is democratic and what is 
not and failed to give a relevant answer. A very small portion of the students stated that the 
democracy was the equality and related it to their opinions being taken in to account and all 
the students being treated equally. San and Sadrk (2011) reported that most of the pre-service 
teachers stated that there were no activities in the school related to the democracy, and the 
ones who had these activities said that they had been briefed about it. Kus (2012) reported 
that the students emphasized the election, equality, diversity and freedom concepts related to 
democracy. Thianthai (2012) concluded that the conception of the democracy by the students 
is rather focused on casting votes, civil rights, freedoms, equality, and justice. 

Among the answers given to the question “Suppose your teacher asked you to describe a good 
citizen. What would you say about the virtues a good citizen should have?” are paying taxes, 
voting, doing military service, being honesty, and benevolence. The answers such as doing 
the military service or paying taxes are not compatible with the ages of the secondary 
education students. Therefore, it is important that the student should be taught the 
responsibilities and the duties in accordance to their ages. O’Brien and Smith (2011) reported 
that the students regarded these virtues as social participation, complying with the rules, 
political activity, casting votes, being respectful to the others, and following the daily events. 
Arrowood Schultheis (2011) indicated that the students regarded the virtues of a good citizen 
as being respectful, honest, casting votes, and paying taxes. Alazzi (2012) reported that the 
students answered the question “who the good citizen was” as the person who respects others, 
behaves patriotically, cleans the environment, and obeys the rules. 

When the results are evaluated, it is seen that social studies lesson is not at the desired level in 
bringing about citizenship awareness to the students. Especially acquisition of the knowledge 
related to citizenship and there problems at analyses, synthesis and evaluation stages. This 
problem is assessed as there are not enough related subjects in textbooks or teachers do not do 
enough applications about these issues. 

Social studies lesson is a lesson directly related to the daily life in respect of the subjects and 
their aims it includes. Thus, the lesson’s reaching its target means increase of good people and 
good citizens. And this is only related to accuracy of the knowledge given to the students and 
carrying it to the daily life. 

Recommendations 

• The old dated expository way of presenting the knowledge about the citizenship and 
human rights issues is not sufficient to establish a citizenship consciousness in the 
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people. That is why the subjects should be presented in stepwise manner as analysis, 
synthesis, and evaluation stages. That may facilitate the students to internali z e these 
subjects. 

• Democracy should not only be taken as a concept related to the elections. Today 
democracy is accepted as a way of life. Therefore the activities in the school should 
not only be limited to elections but also emphasize the democratic values. It is 
recommended that the students should be treated equally and their opinions should be 
taken into account for the illustration of democracy. 

• One of the most important concepts about the citizenship consciousness or awareness 
is the communication. The students establish communication with others in every 
walk of life such as shopping, official organizations, schools and their families. The 
communication between the people is therefore of great importance. That is why it is 
important that the social studies courses should include the examples about the factors 
which positively or negatively affect the communication between the people. Also the 
activities on the communication in everyday life should be enumerated. 

• The concept of “good citizen” should be emphasized frequently during the social 
studies courses and activities should be prepared to illustrate the features that the good 
citizens should have. This may help the engrave this concept in the brains of the 
students in the most solid form. 

• The citizenship consciousness is also involved with the protection of the natural 
habitat, the environment and natural resources. There may be seminars organized in 
order to enlighten the students about these subjects. 
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